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Overarching themes

• Disabled students do not necessarily 
know what support is available at 
university

• Disadvantaged students don’t either

• Students in transition do not know 
enough about what is required of 
them at university

• This puts them off-supporting 
students starts with aspiration raising 
and is crucial in the pre entry stage

• Universal Design for learning (UDL) is 
an approach designed to include all 
students and minimise the 
requirement for bespoke reasonable 
adjustments.

• UDL views disability and disadvantage 
through a social model lens 

• –ie the university should work 
towards the eradication of barriers at 
all stages in the student journey

• WP to the front door is not social 
justice



1.Social Exclusion:                                    SE

(prison education, racism, youth violence, school exclusion)

2.Research Informed Practice:           RIP

(researcher development, collaborative projects with co researchers based in education settings across the age range from 
early years to FE /HE, student experience)

3.Beliefs and Values :                                BV

(religion and belief in education settings, intercultural education)

4.Global Perspectives:                        GP

(international collaborative research)

Education  and Social Justice 
Research Group
4 themes or strands (with some overlap):



Project eg: Supporting undergraduate 
transition to Higher Education: 
Using self-assessment tools to encourage student 
agency.

Zoë Leadley-Meade,Course Director BA (Hons) Education Studies – Non Work Based, and 

Russell Goodwin, Digital Skills Training Manager. 

• To consider why we need to support      
undergraduate students through the              
transition stage into Higher Education

• To examine the implementation of a pilot self-
assessment tool sent to undergraduate students pre 
and post enrolment

• To reflect on the impact of both the self-assessment 
tool and the collaborative project as a whole



Student centred approach.

• Access without Support is not 
opportunity’ (Tinto 2008)- Social 
Justice

• Higher student fees = higher 
expectations

• TEF metrics 'Learning 
Environment‘

• Sense of belonging is central to 
retention and success. 



Self-assessment  tool
Generic Survey Template available June 2017
Email Russell Goodwin, goodwir2@lsbu.ac.uk

Pre-Entry Survey

• Anonymous with minimal demographic 
data (existing qualifications and family HE 
study history)

• 15 questions, 4 areas:
• Wellbeing & Practicalities
• Academic Skills
• Library Skills
• ICT & Digital Skills

• Downloadable Signposts to Resources PDF 
& Record of Responses

Example: Academic Skills

• Are you confident about 
academic writing including 
using appropriate academic 
vocabulary and language?

63%
14%

23%

Yes

No

Not Sure

mailto:goodwir2@lsbu.ac.uk


Pre-Entry Survey

Example: Academic Skills Signpost 3



Pre-Entry - most common areas of concern
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Post-Entry Survey

Example: Wellbeing & Practicalities Signpost 1



Post-Entry - most common areas of concern
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Post-Entry – Support Services Accessed
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Impact on Students

Developing sense of belonging:

• Receiving guidance was comforting and reassuring

• Not on their own - aware of support available to them

Encouraging student agency:

• Students aware of areas of confidence and areas of need

• Students independently accessing services

"You think 'oh am I really ready for uni?' 

'Am I gonna be able to finish it?' But 
then when you know there’s things out 
there that can help you it gives you that 
confidence to take the step to better 
yourself but know that there is always 
help just in case you do have 

difficulties."

"Because it asks you about how you 
cope and then it says this could help 
you, rather than saying ‘this is here to 
help you’. It's going from yourself to the 
help that's available rather than from 
the help to yourself" 



Implementing Inclusive Teaching 
and Learning in UK Higher 

Education

Nicki Martin, Mike Wray, Abi James and E.A. Draffan

University of London South Bank and University of Southampton

A project funded by The Society for Research into Higher Education 



Aims of the SRHE funded research :

• Understand how disabled students experience the teaching 
and learning environment.

• Use Universal Design for Learning (UDL) principles, as a 
framework for evaluating disabled student experiences.

• Investigate how a small representative cross section of UK 
HEIs are adopting the principles of inclusive practice. 



Reasons for the research

• Funding mechanisms to support disabled students have 
changed

• Requirement to minimise individualised reasonable adjustments 
but be aware of anticipatory duty  and Equality Act 2010

• Need to embed inclusive practices

• Lack of clarity as to how policies and procedures can be 
actioned by HEIs 

• No method of evaluation by stakeholders





To what extent can existing courses of study be 
mapped onto UDL principles?

Look at the examples of multiple means of 
engagement, representation and expression

• Select the elements where you feel you can achieve 
impact?

•Which elements would be beyond the scope of your 
role? 





Possible disconnects – sample comments
Student: 

'Services are not available when I am at university as dyslexia support is 
only open in the daytime and my course sessions are 4-30 after work'.

Staff-Skills for Learning Team Study Skills Tutor

'We can make evening appointments for students'

Staff 'course director'

'We had no idea about evening appointments'



Possible disconnects – sample comments cont. 

Staff-Skills for Learning Team Study Skills Tutor

'We have done loads of work on making resources to help students with 
academic writing including short screen shots, worksheets for planning 
essays and all sorts of stuff like that'

Staff-course director

'We had no idea about this or where to find these resources'

Staff-disability contact for course

'We have annual evaluations of our services and something that comes up is 
that students say that lecturers don't always seem to know about their 
support plans'



Some positive comments!  
Staff-disability contact for course

'all student computers have ClaroRead'

Staff-course director

'We have a lead for ICT on our team. She could do with knowing that about ClaroRead
so she could tell the rest of the team'.

Staff- lecturer

' We have a student with VI who is really  good at telling us how she wants material 
presented. She makes it easy. We send stuff to her in advance in an accessible form 
and she reformats it'.

Students 

'Our lecturers put everything on Moodle  in advance and it's really helpful‘ and 'Our 
lecturer went through the assignment requirements point by point in the first session 
and kept coming back to it in the lectures. It was very useful'



• Cross department 
boundaries

• Prior Knowledge

• Training expertise

• Share experiences

• Collaboration

• Engaging with 
Agenda

• Procedures

• Practices

• Assessment

• Strategic

• Policies

• Setting the Agenda

Senior 
Management

Faculty  / 
Departments 

Support staffStudents

Inclusive Teaching and Learning

Multiple means of engagement, 
representation, action and expression 

(UDL) 

What about a collaborative approach? 

Based on (Lawrie, et al, 2017)

http://tlijournal.com/tli/index.php/TLI/article/view/141


• FutureLearn “Inclusive Learning and Teaching Environments”

Next Run: September 3rd 
https://www.futurelearn.com/courses/inclusive-learning-teaching/

• Wray, M. & Houghton, A. (2018) Implementing disability policy in 
teaching and learning contexts: shop floor constructivism or street 
level bureaucracy? Teaching in Higher Education (in press). 

https://doi.org/10.1080/13562517.2018.1491838

• Slides available on SlideWiki at 
https://slidewiki.org/deck/112637/implementing-inclusive-teaching-
and-learning-in-uk-higher-education

https://www.futurelearn.com/courses/inclusive-learning-teaching/
https://doi.org/10.1080/13562517.2018.1491838
https://slidewiki.org/deck/112637/implementing-inclusive-teaching-and-learning-in-uk-higher-education


Discussion Points

• How does UDL benefit non 
disabled students?

• How can we avoid putting 
students off the idea of 
university?

• What do we need to do to help 
students prepare for university?

• How can we do joined up 
thinking to move beyond WP up 
to the front door?


